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Graduate attributes describe the skills, abilities, knowledge and attitudes students develop during their studies at university (Barrie 2007). This description is often used interchangeably with other terms, such as generic skills, competencies, qualities and capabilities. Graduate attributes offer many advantages, including assisting in the articulation of academic curriculum standards and course outcomes, providing national and international benchmarking opportunities, allowing curriculum mapping to take place thereby identifying if gaps or overlaps exist, and assisting in clearly articulating the educational needs for a discipline. Graduate attributes are central in quality assurance, standardisation, registration and regulation requirements (Barrie 2007). They also help to ensure that newly qualified therapists are equipped with skills and knowledge to meet the ever-changing areas of practice.
One approach that unites curriculum alignment and graduate attributes is Constructive Alignment Theory, developed by Biggs and Tang (2007) . It is a curriculum design theory that aligns graduate attributes, intended and observed learning outcomes, teaching and learning activities and standards-based assessment. Evidence that constructive alignment is an effective curriculum design in graduate attribute integration is growing (Biggs and Tang 2007) . Closer examination of curriculum renewal and constructive alignment that is theoretically and empirically based is required in occupational therapy education. In summary, constructive alignment provides a guiding process of how graduate attributes can be used as the drivers of a theoretical and sustainable curriculum blueprint and curriculum renewal for occupational therapy education. Charleston, WV: AEL Inc.
As part of the university education system, academics, department heads and curriculum managers in professional disciplines engage in a cycle of curriculum development, implementation, evaluation and renewal (Barnett and Coate 2005) . Professional education programmes are also frequently accredited by external professional and regulatory bodies. During curriculum revision, and renewal process, a number of internal and external curriculum components, or impacting factors, need to be engaged with and consulted to ensure that the programme is contemporary, informed, innovative, responsive, evidence based, and relevant to the needs of students, the university and key stakeholders. Two specific components, curriculum alignment and graduate attributes, are particularly important. Curriculum alignment ensures that the material taught to occupational therapy students meets the requirements of national and international accreditation and professional bodies, such as the College of Occupational Therapists and the World Federation of Occupational Therapists. Curriculum alignment is both horizontal and vertical (Burns 2001). Vertical alignment is planning curriculum across the year levels to facilitate students' performance by decreasing time taken up by re-teaching concepts already covered. Horizontal alignment consists of the calibration and synchronisation of the curriculum during each semester and at each year level. It occurs as educators work in year-level groups to align the intended outcomes to learning content and assessment of the curriculum. This process ensures that students are better prepared to meet the requirements of the next semester and the following year of the programme. The
